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хоч би формально, виконати необхідні завдання. «Кліпова» поведінка дозволяє ба-
чити багатоплановість, багатоваріантність, неоднозначність підходів до аналізу або 
вирішення конкретних питань і завдань (таке мислення допомагає аудиторії краще 
усвідомлювати та розуміти найрізноманітніші зв’язки між явищами та подіями). 
Проте, не можна нехтувати і негативними наслідками цього процесу. Побудова на-
вчального процесу відповідно до потреб навчальної програми повинна враховувати 
власні задачі на тлі прогресивних змін мислення молоді. Результати не мають бути 
остаточними, але вони свідчать про позитивні тенденції до еволюційного зростання 
показника здібності до «кліпового мислення» у наступних вікових групах студентів. 
Отримані результати збігаються із такими, що професійна підготовка студентів, які 
тільки опановують базовими дисциплінами і лікарями-інтернами, які закінчили ос-
новний курс навчання дає схожі, але в той же час і різні дані однакового опитування. 
Не можна остаточно визначити, у якій групі більше переважає рівень «кліпового 
мислення». Проте, цей факт свідчить про незворотність змін «нового мислення», 
що слід враховувати у викладацькій діяльності. Сучасна освіта нездатна змусити 
людину створювати стійкі логічні ланцюжки і якісно систематизувати отримані 
дані. Натомість із кожним роком кількість людей із кліповим мисленням у стінах 
вищих навчальних закладів буде збільшуватися. І це вимагає шукати шляхи прис-
тосування системи вищої освіти до сучасності. 
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THE EFFECTIVENESS OF ACTIVE LEARNING METHOD  
FOR MEDICAL STUDENTS 

 

Analysis of literature shows that the task of a new generation specialists training, 
including medical personnel, cannot be fully solved by traditional standard methods of 
learning. Traditional methods of teaching students aim mainly at acquisition, expansion 
and deepening of knowledge through transferring the information, its reproduction and 
doing specific professional action following the performed algorithm (recommended se-
quence of activities). Nevertheless, they are clearly insufficient as practice shows. 

These old methods affect very little the main link of cognitive activities of students - 
thinking. To improve the quality of training, it becomes necessary to use modern active 
learning methods that provide creative activity of students, aim at the formation and de-
velopment of professional thinking and their ability to master new ways of professional 
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activities. 
Active learning methods are characterized by: (1)the forced activity of the learner’s 

thinking (forced activation); (2) ensuring the ongoing involvement of the student in the 
educational process; (3) increased motivation and emotional participation; (4)independent 
decision making; (5) the constant interaction of the student and the teacher; (6) manifes-
tation of the reflective self-organization of the teacher’s activities and the student in a 
combined learning activity «teaching - learning». 

Methods of active learning (MAL) is a set of pedagogical actions and techniques 
aimed to organize the educational process and create the conditions using special tools 
that motivate students to develop learning material in an independent, initiative and crea-
tive way in the process of cognitive activity. At the present stage of education, the result 
of this activity is the accumulation of competences according to the standards of the cho-
sen specialty. In other words, MAL are methods that allow to activate the learning process, 
encourage the learner to participate creatively and accumulate practical skills [5]. 

The task of the MAL is to ensure the self-development of the student’s personality 
on the basis of identifying their individual characteristics and abilities, the development 
of theoretical thinking, which involves an understanding of the internal conflicts of the 
studied models takes a special place. MAL allow students to develop their thinking; con-
tribute to their involvement in solving problems as close to professional ones; not only 
expand and deepen professional knowledge, but at the same time develop practical skills 
and abilities [4]. 

MAL is widely used in medical education for the accumulation and improvement of 
professional competencies of medical students. This technique allows to analyze and com-
pare the existing theoretical knowledge with their practical application, learn how to con-
duct clinical analysis. 

Most active learning methods have a multifunctional value in the learning process. 
For example, analysis of a specific situation can be used to solve three didactic tasks: 
consolidation of new knowledge (obtained during the lecture); improvement of already 
acquired professional skills; enhancing the exchange of knowledge and experience [2]. 

The emergence of MAL is associated with the desire of teachers to enhance the cog-
nitive activity of students, or contribute to its improvement. In the educational process, 
four types of activity are clearly manifested: thinking, action, speech and emotional-per-
sonal perception. Depending on the type of active learning methods used in the lesson, 
either one of the types or their combination can be implemented. The degree of students’ 
activation is considered depending on which and how many of the four types of students’ 
activity in a class are shown. For example, the lecture uses thinking (memory in the first 
place), practical lesson - thinking and action, discussion - thinking and sometimes emo-
tional-personal perception, business game - all kinds of activity. This approach is con-
sistent with the experimental data, which show that during the lecture is assimilated no 
more than 20-30% of the information, in independent work with literature - up to 50%, 
with pronouncing - up to 70%, and with personal participation in the activity (for example, 
in a business game) - up to 90% [3]. Methods can be used as independent pedagogical 
developments, and in combination with traditional ones. 

With the help of game form training (the method of analyzing specific labor situa-
tions, playing roles, etc.), it is possible to ensure education of not only theoretical and 
practical specialist thinking, but also of the necessary «official» qualities of his personality 
- abilities of managerial activity, collective decision making and skills of social interac-
tion, leadership and subordination [1]. MAL introduces a new quality into the existing 
educational process due to the following peculiarities: 1) the simulation model of the sys-
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tem content presented in the educational material; 2) recreating the structure and func-
tional units of the future professional activity in a game learning model; 3) approaching 
of the educational process situation to the real conditions with the generation necessity of 
knowledge and practical application, which ensures the personal activity of students and 
forms professional motivation; 4) the cumulative learning and educational effect in the 
gaming learning activity forces one to obey the norms of collective action; 5) providing 
self-organization and self-regulation of actions and activities by the students themselves 
and by teachers [6]. 

MAL in form of business games are widely used in practical classes in training future 
doctors. Case content can be specified as a system of specific «medical» situations or tasks 
containing contradictory, redundant or incomplete data, implicitly presented alternatives 
of choice, situations requiring a decision. As an example of a business game used daily in 
teaching therapeutic disciplines in senior courses can be considered a clinical analysis of 
a thematic patient. An independent survey, examination by a medical student concludes 
with collective discussion in a group. The teacher acts as the leader of business game, 
gradually adding information from the medical history in response to students' questions, 
directing the thought process of the audience from simple to complex, if necessary. Under 
the guidance of a teacher, students identify the main symptoms on the basis of survey data, 
examination, and additional research methods. Analyzing the obtaining symptoms, future 
physicians integrate information into syndromes of pathogenetic significance. The identi-
fied pathological syndromes are systematized into the leading syndrome and its pathoge-
netic relationship is determined with the other manifestations of the disease. A significant 
step is the formulation of a preliminary diagnosis and its justification. 

Students define a differential series of nosologies with similar symptoms and syn-
dromes. If necessary, a plan for additional examination is indicated to clarify the main and 
concomitant pathology. A detailed diagnosis of the main and concomitant diseases is es-
tablished. Discusses the regime, dietary recommendations, the principles of drug therapy. 
The expected effect of the treatment, the prognosis of the disease (recovery, improvement, 
etc.) are predicted, prophylactic measures are indicated to exclude the recurrence of the 
disease.  

The use of such MAL in teaching students (clinical analysis) is a traditional method 
of professional training of therapeutic profile senior students and absolutely justified from 
the point of view of context-based learning modern principles. It contributes to the accu-
mulation of professional competencies of students of senior medical schools, allowing 
them to more easily adapt to the real professional activity in the future. Therefore, for a 
teacher, any technology has a practical meaning, in so far as it helps him to make a pur-
poseful choice of the appropriate teaching method or a combination of them to solve spe-
cific didactic tasks. 
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