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don’t know what to write further. In order to prevent this problem and disappointment 
of students, it’s necessary to connect this activity with process of teaching. For example, 
we can offer to ask their pen-friend some questions which touch one theme, and then to 
make a report, based on their letters.  

Let us consider one more mean which is also referred to the newest technologies, 
used in the process of teaching foreign language. The main types of work which can be 
used during lessons of English are divided into 2 groups: usage of educational computer 
programs on CD and creation of programs by a teacher and their further usage during 
lessons of explanation of material or control of students’ knowledge. Students learn 
English in the form of play, it is one of the best principals of educational system. Diver-
sity of multimedia games favours expantion of vocabulary, familiarizes with grammar 
of English, teaches to understand speech of native speakers and write correctly, allows 
to listen to speech in English adapting it to own level of every student. Also, possibility 
to change speed of auding allows to cut phrases into words. Thanks to it, students can 
suit pronunciation and writing of English words. Usage of microphone and automatic 
control of pronunciation allow to correct phonetic skills. Program has its own tasks, and 
willing to solve these tasks creates positive students’ motivation. These programs can 
be used on different stages of teaching process because you can find there tasks of dif-
ferent levels of language understanding. 
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TEACHING ENGLISH FOR MEDICAL PURPOSES 

English is known to be the official language of many international conferences and 
professional publications dedicated to the issues of Medicine and Healthcare. Besides, 
there is a growing trend for medical specialists to practice in countries where knowledge 
of English is required. Consequently, mastering professional English is an essential pre-
requisite for a successful medical career.  

The peculiarity of teaching English at the university is that the language needs of 
students are determined not only by their future professional activities, but also by cur-
rent academic tasks. This means that English is integrated into the subject area of stu-
dents' learning activities, i.e. learning combines their specialty with learning English. 
This combination has a significant motivating effect, as students can apply what they 
learn in English lessons, in the study of professional disciplines, and vice versa, 
knowledge of a special subject has a positive effect on the ability to master English.   

Another characteristic of teaching medical English is that pertinent learning mate-
rials not only fully reflect the content of the corresponding academic discipline (are 
content-based), but also meet the main principle of professionally oriented language - 
to be "task-based". This means that all the work of a student with a certain volume of 
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the English language material, all types of speech activity performed - reading, speak-
ing, listening and writing - have to be determined by a specific practical (professional) 
task.  

For example, to make a presentation on a certain subject, a student must first prepare 
it in writing, which, in turn, becomes possible only after reading the relevant literature, 
including in English. In addition, the speech itself requires the student to have oral skills 
- both productive and receptive (to understand possible questions on the topic). Obvi-
ously, teaching materials should take into account the needs of students, which is im-
possible without a sufficiently complete reflection of the content of the specialty.

At the same time, the individual's mastery of English for professional communica-
tion presupposes that he/she has a certain basic level of proficiency in lexical and gram-
matical skills of this language, which, unfortunately, not all secondary school graduates 
can boast of. Therefore, a university teacher is forced to first eliminate the gaps in gen-
eral students' skills, and only then teach Medical English. 

In 2019-2020, the group of teachers of the language training department (DSMU) 
started to develop a content-based and task-based syllabus for a 140-hour course of 
medical English, namely, we designed the programs for two different specializations - 
Medicine and Dentistry. In order to reduce the gaps in students’ knowledge and be able 
to work effectively with them, we created two target groups - a pre-intermediate and an 
intermediate one; each group had about 30 students for each specialization. 

After forming the groups, we set some realistic goals for all English lessons. For 
instance, among the objectives in the intermediate group was preparing students for the 
examination of the patient, for writing a case-report and for oral presentation of infor-
mation in English. In other words, we tried to create some real-life situations where 
English was used, focusing on a special set of vocabulary.  

During the creation of the system of exercises aimed at achieving the goals set, at-
tention was paid not only to the means of solving professionally-oriented tasks, but also 
to the development of pertinent speech skills. In other words, the performance of each 
professionally-oriented task is necessarily preceded by work with language material in-
tended for removing certain language difficulties; so that at the stage of solving a pro-
fessionally-oriented task the load associated with information processing is considera-
bly reduced, thus allowing students to focus on the task content and ways to solve it. 

Among the teaching methods we used there were:  
- introducing medical terminology with emphasis on pronunciation,
- developing language skills by means of relevant lexical/grammar exercises;
- simulating communication in pairs and small groups (e.g. a doctor with a patient,

a doctor and a nurse with a patient, etc.); 
- developing students' reading and listening comprehension skills, as well as their

ability to search, arrange and present information obtained; 
- teaching students academic writing in the medical field, preparing them for future

participation in medical conferences, research projects etc. When selecting topics for 
real-life oral communication (e.g. doctors-nurses- patients), we used the existing quali-
fication characteristics of specialties, as well as consulted with leading teachers of the 
relevant special departments of the university. Authentic texts were selected and sys-
tems of exercises were developed that would provide the solution of one or another 
professionally-oriented task (taking a medical history, referring a patient to another doc-
tor, establishing a diagnosis, explaining a case, giving instructions, calling in specialists, 
etc.).  
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Students were asked to imagine a suggested situation (or were given a case) and to 
accomplish a certain task: to produce a conversation between a doctor/nurse and a pa-
tient, to fill in a case report based on the information obtained from  the patient and 
objective examination, to establish a diagnosis, to write a referral letter, etc. These tasks 
were simplified for the pre-intermediate groups in the 2nd year of study, in the sense 
that the students were asked to produce less content in the same amount of time, but on 
the same real-life situations and texts, medical sheets etc. 

In the pre-intermediate group, we focused on General English teaching during the 
1st year, in order to develop the students' ability to use the language of everyday talk, to 
understand a written text and to improve their listening comprehension skill. During the 
2nd year, we aimed at enhancing their ability to communicate in a medical environment. 

Since medical communication is characterized by unambiguousness and precision, 
students must be competent in using and understanding its typical linguistic phenomena, 
such as: Medical terminology  

Though it mostly derives from Latin or Greek, the scientific development and dis-
coveries lead to the appearance of new medical terms. 

Verb tenses: 
Present Simple is frequently used to describe processes, functions, mechanisms, dis-

eases, as well as when asking a patient about his/her habits, symptoms, etc.;  
Past Tense is commonly used when taking a patient's past history (asking a patient 

about his/her childhood/adult diseases, previous hospitalizations, the onset of a symp-
tom, etc.); 

Present Perfect and Present Perfect Continuous are normally used to clarify the du-
ration of present symptoms and complaints; 

Passive Voice: it is frequently used to describe the impersonal character of the situ-
ation or process when its actor(s) is unknown or unimportant;  

Modal verbs: they are often used to express one's personal judgment, primarily pos-
sibility/probability certainty or uncertainty that the situation/process will happen.     

Nouns with irregular plural forms: Generally, these are nouns of Latin and Greek 
origin (fungus - fungi, bacterium - bacteria, criterion - criteria, etc.). Word formation: 
many adjectives and verbs are derived from Greek or Latin as well - by means of suf-
fixes and prefixes. The suffixes most commonly used to indicate disease are -itis (in-
flammation), -oma (tumor); and -osis (a condition, usually morbid).  

 Abbreviations: since some abbreviations can signify different terms (e.g. AA could 
stand for 'aortic arch' or 'amino acid'), students must be aware of such distinctions and 
be able to use them.  

To develop students' language skills, we used such techniques as labeling pictures, 
matching (e.g. terms and definitions), categorizing (e.g. diseases, symptoms), gap fill-
ing, mind mapping, word searching (including finding synonyms, antonyms etc.). 

To summarize, we have to admit that: 1) teaching/learning English for medical pur-
poses requires taking into account the level of students' language proficiency with sub-
sequent dividing them into groups according to the level; 2) the teaching/learning pro-
cess must be based on the analysis of the students' needs, with the designing of the 
pertinent course; 3) when creating the syllabus, it is important to work closely with the 
medical experts of the university. Obviously, not only English teachers, but also teach-
ers of special departments have to stimulate students' need to master a foreign language. 
Such coordination of efforts will have a beneficial effect both on the success of students' 
learning medical English and their mastery of professional knowledge. 
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